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ð  Preface 
 

This introduction to the educational philosophy of Neohumanist schools focuses on six 

themes that correspond to six educational objectives or qualities that Neohumanist schools 

endeavour to cultivate in their children: loving hearts, subtle minds, service-mindedness, 

ǾƛǊǘǳƻǳǎ ŎƘŀǊŀŎǘŜǊΣ Ǌŀǘƛƻƴŀƭƛǘȅ ŀƴŘ ŀ ƘŀǊƳƻƴȅ ƻŦ ƻƴŜΩǎ ƛƴƴŜǊ ŀƴŘ ƻǳǘŜǊ ǿƻǊƭŘǎΦ 

The material is presented in the form of a handbook for teachers at Neohumanist schools. 

It should be read in conjunction with two other handbooks: 1: The Cycle of Creation and its 

contribution to a Neohumanist Curriculum; and 2: How a scientific understanding of the 

brain contributes to a Neohumanist education. 

Although these handbooks are written for teachers, much of their content will also be of 

interest to anyone wanting a better understanding of what Neohumanist schools strive to 

achieve. Of course, there are many ways to introduce Neohumanism and the education 

system derived from it. I am by training a biologist and hence my interest in a biological 

perspective. Biology is not everything, but it does contribute something helpful to our 

understanding of Neohumanism and learning! 

Every Neohumanist school is different ς they do not follow a formula. Not all the ideas 

discussed here will be reflected in every Neohumanist school. Local culture and of course 

the principal and teachers imprint their character on a school. If this were not so, the school 

would not be a vibrant place to learn! As a teacher in a Neohumanist school, you can think 

of yourself as a researcher. You are constantly experimenting ς constantly exploring the 

frontiers of what Neohumanism is about. A Neohumanist school is an exciting place to 

teach! 

Michael Towsey, 2018 
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ð  A Neohumanist school 
The River School, operated by Ananda Marga Education Ltd., is an independent, co-

educational primary school and early childhood centre located on the outskirts of Maleny, 

in the hinterland of the Sunshine Coast, Queensland, Australia. 

When you first visit the River School, you discover a 

beautiful campus set in sub-tropical bush. A 

permanent creek flows along one side, with 

swimming holes much frequented in summer. The 

school grounds contain vegetable gardens and fruit 

trees. 

In other respects, the school is typical. It teaches 

the standard Australian curriculum. It satisfies, if 

not exceeds, all the statutory certification 

requirements and on that basis, receives State and 

Commonwealth funding. It is one of many 

independent schools in Australia that offer 

educational choice to parents. 

Look a little deeper however and you discover that 

it is not just the beautiful environment that makes the River School different. Perhaps the 

vegetarian tuckshop will catch your attention or the teaching of meditation and yoga. And 

you will hear about Neohumanism, the philosophy which motivates the school. This 

handbook is an introduction to Neohumanist education, using the River School as an 

example. It will explain, amongst other things, why the school has a vegetarian tuckshop 

and why students are introduced to yoga and meditation. 
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ð  A Western education 
Education in the Western world is described as humanist and secular. Such schools will 

likely define their mission as two-fold: to enable childreƴ ǘƻ ΨǊŜŀƭƛǎŜ ǘƘŜƛǊ ǇƻǘŜƴǘƛŀƭΩ ŀƴŘ ǘƻ 

enable them to contribute something useful to society. Elite schools may in addition allude 

to the training of future leaders and religious schools will promote the importance of values. 

Neohumanist schools want no less for their students ς but they go further. 

wŜŀƭƛǎƛƴƎ ƻƴŜΩǎ potential is very much a 

humanist ideal. A humanist education 

offers remarkable human beings as role 

models ς consider Einstein and 

Shakespeare in the West, Buddha and 

Tagore in the East. But the concept of 

potential is problematic in the humanist 

tradition because it is not clearly 

articulated. In the educational context, 

ǊŜŀƭƛǎƛƴƎ ŀ ŎƘƛƭŘΩǎ ǇƻǘŜƴǘƛŀƭ Ŏŀƴ ōŜ 

physical (to excel on the sports field), 

material (to succeed in business) or 

intellectual (to succeed in the professional or academic worlds). But the secular nature of a 

²ŜǎǘŜǊƴ ŜŘǳŎŀǘƛƻƴ ǘȅǇƛŎŀƭƭȅ ƳŜŀƴǎ ǘƘŀǘ ŀ ŎƘƛƭŘΩǎ ǎǇƛǊƛǘǳŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ŎƻƳǇǊƻƳƛǎŜŘΣ 

because the West has not yet learned to disentangle religion and spirituality.  

<<  óRealising oneôs potentialô is very much a humanist idealé 

But the concept of ópotentialô is problematic in  

the humanist tradition because it is not clearly articulated.  >> 
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ð  A Neohumanist education 
Helping children to realise their spiritual potential is an integral part of the mission of a 

bŜƻƘǳƳŀƴƛǎǘ ǎŎƘƻƻƭΦ /ƘƛƭŘǊŜƴ ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜƛǊ ΨƛƴǘŜǊƴŀƭ ƭƛŦŜΩ ŀƴŘ ǘƻ 

ǊŜŎƻƎƴƛǎŜ ǘƘŜƛǊ ΨƛƴǘŜǊŎƻƴƴŜŎǘŜŘƴŜǎǎ ƻŦ ōŜƛƴƎΩ ǿƛǘƘ ǘƘŜ ƴŀǘǳǊŀƭ ǿƻǊƭŘ ŀƴŘ ǇƭŀƴŜǘ 9ŀǊǘƘΦ ¢ƘŜ 

inner and outer life of humans is often linked to mind and body 

respectively.1 However in Neohumanist education, the 

ŘƛǎǘƛƴŎǘƛƻƴ ƛǎ ǎǳōǘƭŜǊΦ hƴŜΩǎ ƛƴƴŜǊ ƭƛŦŜ ƛǎ ŎƻƴŎŜǊƴŜŘ ǿƛǘƘ wisdom 

and the capacity to love selflessly. External life, on the other 

hand, is concerned with the accumulation of the objective 

knowledge required to live in the world, which includes both 

sensory/motor and social skills, as well as academic knowledge. 

Neohumanism takes the inner spirit of humanism (love of 

humanity) and expands it to also embrace plants, animals and 

indeed the entire universe. Neohumanism is also secular in the 

sense that spirituality can be embraced by everyone, regardless 

of religion. 

Neohumanism recognises diversity but also emphasises the 

interconnectedness of all things. A Neohumanist education 

seeks to cultivate in children their already innate capacity for 

love and compassion. In the words of Prabhat Ranjan Sarkar 

who first propounded the philosophy and who founded a global 

network of Neohumanist schools:  

When the love of the human heart extends its embrace 

to the entire living and non-living worlds, this is 

Neohumanism. 

The goal of a Neohumanist education is to expand gradually a 

ǎǘǳŘŜƴǘΩǎ ǎŜƴǎŜ ƻŦ ŎƻƳƳǳƴƛǘȅΥ ŦǊƻƳ ǎŜƭŦΣ ǘƻ ŦŀƳƛƭȅΣ ƭƻŎŀƭƛǘȅΣ 

country, humanity, life on earth and ultimately the entire 

uƴƛǾŜǊǎŜΦ ! bŜƻƘǳƳŀƴƛǎǘ ŜŘǳŎŀǘƛƻƴ ƛǎ ŀƭǎƻ ŀƴ ΨŜŘǳŎŀǘƛƻƴ ŦƻǊ ǘƘŜ 

ǿƘƻƭŜ ŎƘƛƭŘΩΣ ǘƘŀǘ ƛǎΣ ŦƻǊ ǘƘŜ ǇƘȅǎƛŎŀƭΣ ƳŜƴǘŀƭ ŀƴŘ ǎǇƛǊƛǘǳŀƭ ŎƘƛƭŘΦ 

It is about doing (activity in the world), knowing (learning) and 

being όŜƴǘŜǊƛƴƎ ƻƴŜΩǎ ƛƴƴŜǊ ǿƻǊƭŘύΦ ! ǎǳŎŎŜǎǎŦǳƭ ŜŘǳŎŀǘƛƻƴ leads 

to a deep desire for further learning which then continues 

throughout life. However, there is abundant evidence that the 

kindergarten and primary school years are supremely important 

ōŜŎŀǳǎŜ ǘƘŜȅ ƭŀȅ ŦƻǳƴŘŀǘƛƻƴǎ ŦƻǊ ǘƘŜ ǊŜǎǘ ƻŦ ƻƴŜΩǎ ƭƛŦŜΦ 

The River School highlights six themes that define the 

uniqueness of a Neohumanist education. Each theme 

ñññññññññññññññðððð 

  

Prabhat Ranjan Sarkar, 1921-1990 

Prabhat Ranjan Sarkar, also known 

as Shrii Shrii Anandamurti, was an 

Indian philosopher, yogi, author, 

social revolutionary and composer. 

He founded Ananda Marga in 1955 

for the purpose of teaching yoga 

and meditation, and to perform 

social service. Ananda Marga relief 

teams (AMURT) provide disaster 

relief in many parts of the world. 

Sarkarõs written legacy spans a 

great range of topics including 

spiritual philosophy, cosmology, 

human psychology, social 

philosophy and economics. This 

does not include his most extensive 

works, a Bengali dictionary and 

some 5000 songs known collectively 

as Prabhat Samgiita. 

The River School in Maleny is one of 

many schools around the world 

giving expression to Sarkarõs vision 

of a Neohumanist education. 

ññññññññññññññððððñ 
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corresponds to a character trait that Neohumanist schools endeavour to cultivate within 

their students. The verb to cultivate is used deliberately ς it means to nurture from seed all 

the way through to adult life. Education does not stop when one leaves school. It is a life-

long endeavour. What Neohumanist schools do is plant seeds and care for the seedlings. 

The six themes are concerned with heart, mind, community, virtue, rationality and 

harmony of the inner and outer worlds. 

1  Expansion of heart 

A Neohumanist education is spiritually-based. The personal quality that a 

bŜƻƘǳƳŀƴƛǎǘ ǎŎƘƻƻƭ ǿƛǎƘŜǎ ǘƻ ŎǳƭǘƛǾŀǘŜ ƛƴ ŜŀŎƘ ƻŦ ƛǘǎ ǎǘǳŘŜƴǘǎ ƛǎ ŀ ΨƭƻǾƛƴƎ ƘŜŀǊǘΩΦ 

Spiritualƛǘȅ ƛǎ ƴƻǘ ǎƻƳŜǘƘƛƴƎ ŜȄǘǊŀ ƛƴ ƭƛŦŜΣ ƛǘ ǎƛǘǎ ŀǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ƻƴŜΩǎ ƭƛŦŜΦ ¢ƘŜ 

ŎŀǇŀŎƛǘȅ ǘƻ ƭƻǾŜ ǎŜƭŦƭŜǎǎƭȅ όΨŘŜǾƻǘƛƻƴŀƭ ǎŜƴǘƛƳŜƴǘΩ ƛƴ {ŀǊƪŀǊΩǎ ǿƻǊŘǎύ ƛǎ ǘƘŜ άƎǊŜŀǘŜǎǘ 

ǘǊŜŀǎǳǊŜ ƻŦ ƘǳƳŀƴƛǘȅέ2. Lƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΣ ŀ ŎƘƛƭŘΩǎ ŦŜŜƭƛƴƎǎ ƻŦ ƭƻǾŜ Ŏŀƴ ōŜ ƪƛƴŘƭŜŘ 

through song, stories, drama and games. 

2  Expansion of mind  

Lƴ {ŀǊƪŀǊΩǎ ǿƻǊŘǎΣ ά9ŘǳŎŀǘƛƻƴ ƛǎ ǘƘŀǘ ǿƘƛŎƘ ƭƛōŜǊŀǘŜǎέΦ ¢Ƙŀǘ ƛǎΣ ŜŘǳŎŀǘƛƻƴ ǊŜƳƻǾŜǎ 

the self-ŘƻǳōǘǎΣ ŦŜŀǊǎ ŀƴŘ ƛƎƴƻǊŀƴŎŜ ǘƘŀǘ Ŏŀƴ ŦǊǳǎǘǊŀǘŜ ŀ ŎƘƛƭŘΩǎ ŘŜǎƛǊŜ ǘƻ ƎǊƻǿΦ 

Expansion of mind leads to personal qualities such as subtlety, sensitivity, intuition, 

mental discipline and ultimately a deep inner stillness. These qualities are essential if 

a child is to realise his/her potential. 

3 Expansion of community 

A Neohumanist education is service-based. Children are encouraged to become 

service-minded by participating in service projects. They come to understand that a 

ΨŎƻƳƳǳƴƛǘȅΩ is a group of people who help one another ς even make sacrifices for 

one another. As children grow, their community grows from local to global, and 

likewise, their ability to reach out and help others also grows. Parents are 

ŜƴŎƻǳǊŀƎŜŘ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ΨƳƻǊƴƛƴƎ ŎƛǊŎƭŜΩΣ ǿƘŜǊŜ ǘƘŜȅ Ƨƻƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ǎǘŀŦŦ ƛƴ 

growing the school community. 

4 Virtue 

A Neohumanist education is values-based. Character building (that is, acquiring 

mental virtues such as kindness, compassion and moral courage) is a key classroom 

endeavour. All virtues are life-affirming. They lead to both inner peace of mind and 

successful human relationships. 

5  Rationality 

A Neohumanist education cultivates rational discrimination. Rationality is not just 

about the logic of calculation. Rather, it is about logic in the service of collective 

wellbeing. Children are encouraged to reflect on the many social and cultural 

influences to which they are exposed. The qualities of wisdom and discrimination 

(the ability to distinguish between that which gives long-term peace of mind versus 

short-term pleasure) depend upon the cultivation of rationality. 
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6  IŀǊƳƻƴȅ ƻŦ ƻƴŜΩǎ ƛƴƴŜǊ ŀƴŘ ƻǳǘŜǊ worlds 

A Neohumanist education is an education for life. Ecology tells us that life is a 

whole composed of many parts and that the parts must work in balance and 

cooperation. Students learn that the principles of ecology apply both internally 

(maintaining a well-adjusted mind) and externally (living in balance with nature). 

Success in life requires a balance between all the dimensions of life, internal-

external, physical-mental-spiritual, individual-social. 

From the Neohumanist point of view, the first three themes, Expansion of 

heart, mind and community represent innate human longings. They are latent in all children 

and define what it is to be human. Collectively, they give a meaning and purpose to life. 

By contrast the last three themes, Virtue, Rationality and IŀǊƳƻƴȅ ƻŦ ƻƴŜΩǎ ƛƴƴŜǊ ŀƴŘ ƻǳǘŜǊ 

worlds, are not innate ς rather they are foundation skills that must be learned. Collectively 

they breathe vitality into ŀ ŎƘƛƭŘΩǎ life. To find both purpose and vitality in life is the first 

step to realising ƻƴŜΩǎ potential, and to leading a fulfilled life. This is the desired outcome of 

a Neohumanist education. 

<<  The secular nature of a Western education typically means that a 

childôs spiritual development is compromised, because the West has 

not yet learned to disentangle religion and spirituality.  >> 
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ð  Neohumanism ς  
an historical perspective 
Neohumanism is the philosophy that motivates educational practice at schools like the 

River School. It was introduced in 1982 by Prabhat Ranjan Sarkar, the founder of Ananda 

Marga, in a series of discourses, which were later compiled into a book titled The 

Liberation of Intellect ς Neohumanism.  

Neohumanism can be appreciated as a synthesis of two great civilising traditions, European 

humanism and Asian spirituality. The prefix neo-Σ ǎŀȅǎ {ŀǊƪŀǊΣ ƛƳǇƭƛŜǎ ƘǳƳŀƴƛǎƳ άƴŜǿƭȅ 

ŜȄǇƭŀƛƴŜŘέΦ {ŀǊƪŀǊ ŘƛŘ ƴƻǘ ƛƴƛǘƛŀƭƭȅ ƛƴǘǊƻŘǳŎŜ bŜƻƘǳƳŀƴƛǎƳ ŀǎ ŀ ǇƘƛƭƻǎƻǇƘȅ ƻŦ ŜŘǳŎŀǘƛƻƴΦ 

However, when he subsequently founded Gurukul (the educational institution which 

oversees Neohumanist schools), ƘŜ ŘŜǎŎǊƛōŜŘ ƛǘǎ Ƴƛǎǎƛƻƴ ŀǎ άǘƻ ǎŜǊǾŜ ƘǳƳŀƴƛǘȅ ǿƛǘƘ 

bŜƻƘǳƳŀƴƛǎǘ ǎǇƛǊƛǘ ŀƴŘ ǘƻ ŀŎǉǳƛǊŜ ƪƴƻǿƭŜŘƎŜ ŦƻǊ ǘƘŀǘ ǇǳǊǇƻǎŜέΦ !ƴŘ ƛƴŘŜŜŘΣ ǘƘŜ 

Neohumanist themes of personal, intellectual and social liberation are an excellent starting 

point for a philosophy of education. 

Humanism is an idea that came to prominence 

during the European Renaissance, but whose 

lineage extends back to ancient Greece. The Greek 

philosopher Protagoras offered a concise definition 

of humanism which still stands ς it is the belief that: 

Man is the measure of all things.  

This revolutionary idea has continued to generate 

controversy through the centuries. It says that right 

and wrong are not to be determined by an absolute 

power (in the guise of popes and monarchs) 

beyond the reach of human experience. Not surprisingly there has been an uneasy tension 

between humanism and religion over the centuries, but a statement by Pope Francis is 

clearly humanist: 

To educate in solidarity therefore means to educate ourselves in humanity: to 

build a society that is truly human means to put the person and his or her 

dignity at the centre, always, and never to sell him out to the logic of profit.3 

Some historians consider the defining theme of European history to be its struggle to 

establish humanism as a social and political reality. And some go so far as to identify the 

constitutions arising out of the American and French revolutions as the crowning 

achievement of humanism because finally the power of popes, priests, monarchs and 

aristocrats was subordinated ǘƻ ǘƘŜ ǇƻǿŜǊ ƻŦ ǘƘŜ ΨǇŜƻǇƭŜΩ (democracy). If we accept this 

overarching view of European history, then it is hard to avoid the conclusion that 

somewhere in the 20th century, humanism badly lost its way. 

Protagoras C490-420 
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From the vantage point of the 21st century, humanism has two clear defects. First, if 

humans are the measure of all things, then where do plants and animals fit into the 

scheme of things? Second, what is the future of humanity, if our only measure of success 

is past and present human societies? 

The future does not look promising given the present. This is where the great civilising 

ǘǊŀŘƛǘƛƻƴ ƻŦ !ǎƛŀƴ ǎǇƛǊƛǘǳŀƭƛǘȅ ƳŀƪŜǎ ǘǿƻ ŎƻƴǘǊƛōǳǘƛƻƴǎΦ CƛǊǎǘΣ ƛǘ ƻŦŦŜǊǎ ŀ ΨƘǳƳŀƴ ǎǘƻǊȅΩ ƛƴ 

which both the past (the struggle to establish humanism) and the future (the aspiration to 

achieve human potential) acquire a deeper spiritual meaning. And second, it also offers 

practical insights into how human potential can be best developed. 

 

     KEY IDEAS 

¶ Neohumanism is the synthesis of two great civilizing influences in the history 

of ideas, European humanism and Asian spirituality. 

¶ A concise definition of humanism: the belief that humanity is the measure of 

all things. 

¶ Humanism has two shortcomings. If Ψhumanity is ǘƘŜ ƳŜŀǎǳǊŜ ƻŦ ŀƭƭ ǘƘƛƴƎǎΩ 

then what about plants and animals? And what is it that humans are to 

become if we only have past and present human societies to inform us? 

¶ Neohumanism extends the embrace of humanism to include the plant and 

animal worlds. 

     SOMETHING TO THINK ABOUT 

¶ ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǿƻǊŘ ΨǎŜŎǳƭŀǊΩ ƳŜŀƴΚ 

¶ Is globalisation about establishing a democratic, secular and humanist 

society on a global scale? 

¶ ²Ƙŀǘ ŦŜŀǘǳǊŜǎ ƳŀƪŜ ŀ ΨƳƻŘŜǊƴΩ ²ŜǎǘŜǊƴ ŜŘǳŎŀǘƛƻƴ ƘǳƳŀƴƛǎǘ ŀƴŘ what 

features make it secular? Consider the advantages and disadvantages of a 

humanist, secular education. 

¶ ¢ƘŜ ǊŀǇƛŘ ǇŀŎŜ ƻŦ Ǝƭƻōŀƭƛǎŀǘƛƻƴ ƛƳǇƭƛŜǎ ŀ ΨƎƭƻōŀƭ ŜŘǳŎŀǘƛƻƴΩΦ ²Ƙŀǘ ǎƘƻǳƭŘ ŀ 

ΨƎƭƻōŀƭΩ ŜŘǳŎŀǘƛƻƴ ƭƻƻƪ ƭƛƪŜΚ {ƘƻǳƭŘ ƛǘ ōŜ ƘǳƳŀƴƛǎǘ ŀƴŘ ǎŜŎǳƭŀǊΚ Lǎ ŀ Ǝƭƻōŀƭ 

education even desirable? For thoughts on these questions, read Bussey.
4
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The first theme of a Neohumanist education concerns the internal life of humans which in 

Ŏƻƭƭƻǉǳƛŀƭ ƭŀƴƎǳŀƎŜ ǿŜ ǊŜŦŜǊ ǘƻ ŀǎ ǘƘŜ ǊŜŀƭƳ ƻŦ ǘƘŜ ΨƘŜŀǊǘΩΦ ! bŜƻƘǳƳŀnist education 

ŜƴŘŜŀǾƻǳǊǎ άǘƻ ŎǳƭǘƛǾŀǘŜ ƭƻǾƛƴƎ ƘŜŀǊǘǎέΦ IŜǊŜ ŀ loving heart is a metaphor for a rich and 

generous inner life.  

A loving heart extends its embrace beyond immediate 

family, friends and school, to include the great 

diversity of people who live on planet Earth, and 

further, to include the fascinating variety of animals 

and plants that also live on Earth. Their well-being is 

our well-being. A loving heart expresses wonderment 

when introduced to the innumerable stars and 

galaxies that fill the universe ς so many possibilities 

for interesting relationships with life on distant 

planets!  

Our experience of love is developmental. Children first experience it within the family circle 

but later discover love of country, love of a life-partner and so on. In this chapter, we 

explore various manifestations of love which are important in our individual and collective 

lives. We begin with a central theme in the Neohumanist discourses - the pivotal role 

played by sentiment in the life of human beings. 

 
 

ð  Sentiment 
Here is a simple definition, but one having many ramifications: 

A sentiment is an idea coloured by emotion.5 

An emotion is affective, even visceral. An idea is cognitive, usually abstract. And a 

sentiment is an association of the two. That is, sentiments are learned, a product of culture 

and schooling. The neural circuitry that underlies sentiments includes the neocortex 

(cognitive), the limbic system (emotional) and the endocrine glands (physiological). It 

follows that human sentimental life is developmental ς ŀǎ ǘƘŜ ƴŜǳǊŀƭ ƴŜǘǿƻǊƪǎ ƛƴ ŀ ŎƘƛƭŘΩǎ 

brain are shaped by accumulating life experience, the instincts of the infant are gradually 

modulated by ideas in the neocortex to become sentiments.  

According to contemporary neuroscience, ideas reside in the cortex as connected networks 

of neurons. And there is abundant evidence that reasoning and decision-making, based on 

manipulation of those ideas, are strongly correlated with activity in the pre-frontal cortex. 
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It is commonly assumed that emotion and 

reason are at odds; that without emotions a 

person can make better decisions, that is, 

more rational decisions. Therefore, it has 

come as a great surprise in recent years to 

discover that, rather than being antagonistic 

faculties, reasoning and emotion are 

inextricably linked in the brain. All decision 

making involves neural activity in the 

emotional parts of the brain, even when those 

decisions are not apparently emotionally or 

morally charged. An important goal of a Neohumanist education is to assist children 

develop a healthy working relationship between emotion and reason. 

Relationships and belonging 

From an evolutionary point of view, Homo sapiens is a social rather than a solitary species. 

Lƴ ŦŀŎǘΣ ά²Ŝ ǿŜǊŜ ǎƻŎƛŀƭ ōŜŦƻǊŜ ǿŜ ǿŜǊŜ ƘǳƳŀƴέ.6 Our survival has depended on close 

cooperation to find food and ward off predators. Given the importance of group cohesion 

for survival, it is not surprising that many emotions arise only in the context of relationships 

between people.  

Positive examples are love, trust, affection and compassion which contribute to warm 

feelings of belonging. Negative examples include envy, disapproval, distrust ς feelings 

which can arise instinctively on meeting people from a different group. And these emotions 

become attached to ideas (beliefs concerning self and other) thereby creating sentiments 

ŀōƻǳǘ ƻƴŜΩǎ ƻǿƴ ƎǊƻǳǇ versus other groups.  

We now consider in more detail those sentiments concerned with belonging to a 

community or group. The warm feelings of belonging (or conversely, the deprivation of 

such feelings) exert immense influence on our individual and collective lives. 

A community is defined by the relationships between its members, the group sentiment. 

The quality of the relationships between people is so important to group function that it is 

now considered to be a measurable economic resource known as social capital. Social 

ŎŀǇƛǘŀƭ ƛǎ ŘŜŦƛƴŜŘ ŀǎ ǘƘŜ άŜƳǇŀǘƘȅ ŀƴŘ ǎȅƳǇŀǘƘȅέ ƛƴ ƘǳƳŀƴ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀƴŘ ǘƘŜ άǎƘŀǊŜŘ 

ŀǘǘƛǘǳŘŜǎ ŀƴŘ Ǝƻŀƭǎέ ƻŦ ŀ ŎƻƳƳǳƴƛǘȅΣ7 ŀƴŘ ŀƎŀƛƴΣ ŀǎ ǘƘŜ άŎƻƴƴŜŎǘƛƻƴs among individuals ς 

ǎƻŎƛŀƭ ƴŜǘǿƻǊƪǎ ŀƴŘ ǘƘŜ ƴƻǊƳǎ ƻŦ ǊŜŎƛǇǊƻŎƛǘȅ ŀƴŘ ǘǊǳǎǘǿƻǊǘƘƛƴŜǎǎ ǘƘŀǘ ŀǊƛǎŜ ŦǊƻƳ ǘƘŜƳέΦ8 In 

other words, social capital is embedded in the ideas and emotions (the sentiments) that 

constitute human relationships and in the social, educational and cultural institutions which 

mould those relationships. The name social capital has an obvious economic bias 

(distasteful to some) but it appears to be firmly entrenched, so it is used here. 
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An important emotion in determining the quality of human relationships is trust. 

Consequently, attempts to measure social capital focus on measures of (average) trust  

 

     SOCIAL CAPITAL 

The capacity to trust varies greatly from person to person and indeed from country to country. Cultural 

environment has a lot to do with this. In a 2003 study,9 which compared measures of social capital in 

various countries around the world, aggregate (average) ôtrustworthinessõ ranged from a low 3% in Brazil 

to 65% in Norway. In a ranking of some 42 countries, Australia came in eighth position, just ahead of India, 

Switzerland and the USA.10  

Another study has shown that income inequality reduces social capital which in turn leads to higher rates 

of mortality. In other words, income inequality occurs at the expense of social capital; and declining social 

capital (that is, declining trust and civic participation) has a deleterious effect on public health.11 

 


