Neohumani_st
education

A HANDBOOK FOR TEACHERS

ananda -
marga =

river &5
schoo| [

MUESHN
S

{
N
TS




2 ANeohumanist education

Dedication
To the teachers and staff oh& River School, Malenueensland.
Your professionalism, commitment and enthusiasm are a
continuing source of inspiration to me.

Thanks are du Wendy Oakley fothe elegantlayoutand to Sue Attrill for éin
the dassroomé ideas. This introduction to Neohumanist education will be revised
from time to time.Checkif you have the latest editioby contacting
michaeltowsey@gmail.com

28" April 2018
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0 Preface

This introduction to the educational philosophy of Neohumanist schools focuses on six

themes that correspond to six educational objectives or qualities that Neohumanist schools
endeavour to cultivate in their children: loving hearts, subtle dsirservicemindedness,

AN dz2dza OKI N} OGSNE NYdAz2ylFrfAGe FYyR F KIFNyzye

The material is presented in the form of a handbook for teachers at Neohumanist schools.
It should be read in conjunction with two other handbooksTie Cycle of Creation and its
contribution to a Neohumanist Curriculum; andHw a scientific understanding of the

brain contributes to a Neohumanist education.

Although these handbooks are written for teachers, much of ther contentwill also be of
interest to anyone wanting a better understanding of what Neohumanist scistrile to
achieve. Of course, there are marnyays to introduce Neohumanism and the education
system derived from it. | am by training a biologist and hence my interest in a biological
perspective. Biology is newerything,but it does contribute something helpful to our
understanding of Neohumanisand learning!

Bvery Neohumanist school is differeqthey do not follow a formula. Not all the ideas
discussed here will be reflected in every Neohumanist school. Local culture and of course
the principal and teachers imprint their character on a schidahis were not so, the school
would not be a vibrant place to learn! As a teacher in a Neohumanist school, you can think
of yourself as a researcher. You are constantly experimentaamstantly exploring the
frontiers of what Neohumanism is about. £d&humanist school is an exciting place to

teach!

Michael Towsey2018
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0 A Neohumanist school

TheRiver Schopbperated by Ananda Marga Education Liglan independent, co
educational primary schooha early childhood centrcated on the outskirts of Maleny
in the hinterland of the Sunshine Coast, Queensland, Australi

When you first visit the River School, you discover a
beautiful campus set in sdipopical bush. A
permanentcreek flows along one side, with
swimming holes much frequented in summer. The
school grounds contain vetable gardens and fruit
trees.

T

In other respects, the school is typical. It teaches

anénda {‘" the standard Australian curriculunt. datisfies, if
marga 3:.1 . not exceeds, all the statutory certification

B requirementsand on that basis, receives State and
SChOOI : Commonwealth funding. It is one of many

independent schools Australia that offer
educationalkhoice to parents.

, Look a little deeper however and you discover that
it is not just the beautiful environment that makes the River School different. Perhaps the
vegetarian tuckshop will catch your attention the teachng ofmeditation and yoga. And
you will hear about Neohumanism, the philosophy which motivates the schbid.
handbook is an introduction thleohumaniseducation using the River School as an
example It will explain amongst other thingsyhy the schol has a vegetarian tuckshop

and why students are introduced tgogaand meditation.




Neohumanist educatiod7

0 A Western education

Education in the Western world is describedhasnanistand secular Such schools will

likely define their mission as twiold: to enable childrg (2 WNBIFf A4S GKSANI LR
enable them to contribute something useful to society. Elite schools may in addition allude

to the training of future leaders and religious schools will promote the importance of values.
Neohumanist schools want no kfor their students; but they go further.

wS I A & pofehtial®s yeBy@idch a
humanist ideal. A humanist education
offers remarkable human beings as role
modelsc consider Einstein and
Shakespeare in the West, Buddha and
Tagore in the East. But tleencept of
potentialis problematic in the humanist
tradition becausat is not clearly
articulated. In the educational context,
NBIFfAaAYy3d | OKAfRQa
physical (to excel on the sports field),
material (to succeed in business) or
intellectud (to succeed in the professional or academic worlds). But the secular nature of a

2 Sa0SNY SRdzOFGA2y GeLAOFfte YSIya GKIFIG | OKAf
because the West has ngét learned to disentangle religion and spirituality.

<<f®Real i si ng Gsveryg dh gohonmaeistadeal a |
But the conceptimbtentidis problematic in

the humanistdition becauses not clearly articulated.
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0 A Neohumanist edeation

Helping children to realise their spiritual potentialan integral part of the mission of a

bS2KdzYl YA &d

NBEO23yAas

\

Pralhat Ranjan Sarkar, 19290

Prathat Ranjan Sarkar, also knowr
as Shrii Shrii Anandamutias an
Indian philosopher, ygguthor,
social revolutionargndcomposer.
He foundednanda Marga 1955
for the purposef teaching yoga
and meditation, and to perform
social service. Ananda Marga relie
teams (AMURT) provide disaster
relief in many parts of the world.

Sar kar 0s ywpanstat e |
great range of topics including
spiritual philosophy, cosmology,
human pgchology, social
philosophyand economicsrhis
does not include his most extensiv
works, a Bengali dictionary and
some 5000 sondsown collectively
asPrabhat Samgiita

The River School in Maleny is one
many schools around the world
giving expressioh o Sar k a
of a Neohumanist education.

a0K22ft® / KAf RNBY NS SyO2dz2Ny 3SR &2
AAAAA 2F o0SAy3IQ
inner and outer life of humans is ofteimked to mind and body
respectively1 However in Neohumanist education, the
RAAGAYOGAZ2Y A& &adz Gf SNiwistopiS Qa
andthe capacity to love selflessly. External life, on the other
hand, is concerned with the accumulation of thgjective
knowledge required to live in the world, which includes both

sensory/motor and social skills, as well as academic knowledge.

AYY SN

Neohumanism takes the inner spirit of humanism (love of
humanity) and expands it to also embrace plants, animals and
indeed the entire universe. Neohumanism is also secular in the
sense that spirituality can be embraced by everyone, regardless
of religion.

Neohumanism recognises diversity but also emphasises the
interconnectedness of all things. A Neohumanist education
seekgo cultivate in children their already innate capacity for
love and compassion. In the words of FrabRanjan Sarkar

who first propounded the philosophy and who founded a global
network of Neohumanist schools:

When the love of the human heart extendsésmbrace
to the entire living anahon-livingworlds, this is
Neohumanism.

The goal of a Neohumanist education is to expand gradually a
a0dzRSyiQa aSyasS 2F O2YYdzyAidedy FNRY
country, humanity, life on earth and ultimately the entire

uyADBSNESP® | bS2KdzYlyaAaid SRdzOFGA2Y A3
K2t S OKAfRQZ GKFG A& F2N) 0KS LIKea
It is aboutdoing(activity in the world)knowing(learning) and

beingd SYGi SNAyYy3a 2ySQa AYYSNlead NI RO ! &
to a deep desire for further learning which then continues

throughout life. However, there is abundant evidence that the

kindergarten and primary school years are supremely important

0SOldzasS GKSe& flre FT2dzyRFGA2ya FT2N (K

The RiveSchool highlights six themes that define the
uniqueness of a Neohumanist education. Each theme
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corresponds to a character trait that Neohumanist schools endeavour to cultivate within
their students. The verto cultivateis used deliberately it means tonurture from seed all

the way through to adult life. Education does not stop when one leaves school. It is a life
long endeavour. What Neohumanist schools do is plant seeds and care for the seedlings.

The six themes are concerned with heart, mind, comnynirtue, rationality and
harmony ofthe inner and outer worlds.

1 Expansion oheart
A Neohumanist education is spiritualbyased. The personal quality that a
bS2KdzYl yAad aoOKz22f gAaKSa (G2 OdzZ GAGFKGS Ay
Spirituah 1@ A& y20 a2YSUiKAy3a SEGNI Ay tAFSIT Al
OF LI OAGe (2 t20S aSt¥tSaate O0WRS@G2iGA2Yy
GNBI adzNB ZEYyKAzKByDiedaaNr2Y: || OKAfRQa ¥FSS
through song, stories, drama and games.

2 Expansion ofnind

da'y

S
h

LY {FN]FNRa ¢62NRas da9RdzOF A2y A& 0GKIFG 6KAOF
theselfR2dzo & FSINB YR A3Jy2NryOS GKFEG OFy FN

Expansion of mind leads to personaladjties such as subtlety, sensitivity, intuition,
mental discipline and ultimately a deep inngtiliness. These qualities are essential if
a child is to realise his/her potential.

3 Expansion otommunity
A Neohumanist education servicebased Children are encouraged to become
servicemindedby participating in service project$hey come to understand that a
YO 2 YY dpahroud Of people who help one anothereven make sacrifices for
one another. As children grow, their community grows from Idoaglobal, and
likewise, their ability to reach out and help others also groRatents are

SyO02dzN} 3SR (2 LINIAOALI GS Ay WYZ2NYAy3d OANDf

growing the school community.

4  Virtue
A Neohumanist education isluesbased Character building (that is, acquiring
mental virtues such as kindness, compassion and moral courage) is a key classroom
endeavour. All virtues are lifaffirming. They lead to both inner peace of mind and
successful human relationships.

5 Rationality
A Neohumanist education cultivatestional discrimination Rationality is not just
about the logic of calculation. Rather, it is about logic in the service of collective
wellbeing. Children are encouraged to reflest the many social and cultural
influencesto which they are exposed. The qualitiesweisdomanddiscrimination
(the ability to distinguish between that which gives letegm peace of mind versus
short-term pleasuredepend upon the cultivation of rationality
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6 I FN¥Y2ye 2F 2y Sworlds yySNJ | YR 2 dzi SNJ
A Neohumanist education is aducationfor life. Ecology tells us that life is a
whole composed of many parts and that the parts must work in balance and
cooperation. Students learn that the principles of ecology apply both internally
(maintaininga welladjusted mind) and externally (living in balance with nature).
Success in life requires a balance between all the dimensions of life, internal
external, physicaimentalspiritual, individualsocial.

From the Neohumanist point of view, the first #& themesExpansion of
heart, mind and communityrepresent innate human longings. They are latent in all children
and define what it is to be human. Collectively, they givaeaning and purpose to life.

By contrast the last three theme¥ijrtue,Rationaity andl | NY 2y & 2F 2y SQa Ay Yy SNJ
worlds are not innateg rather they are foundation skills that must be learned. Collectively

they breatte vitality intol O Kife fT&fidd both purpose and vitality in lifetie first

stepto realisng?2 y S@ential, and to leathga fulfilled life. This is the desired outcome of

a Neohumanist education.

<< The secular nature of a Western education typically means that a
childbés spiritual devel opment I s c¢

notyetlearned tdisentangle religion and spirituality
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0 Neohumanisng
an historicaberspective

Neohumanism is the philosophy that motivates educational practice at schools like the
River School. It was introduced in 1982 by Prabhat Ranjan Sarkar, the fedrdemnda
Marga, in a series of discourses, which wiater compiled into a book titled'he
Liberation of Intellect Neohumanism

Neohumanism can be appreciated as a synthesis of two great civilising traditions, European
humanism and Asian spiritualitfhe prefimeo~ &t &a {F NJ I NE AYLX ASa Kdzy
SELIX I AYSRéD { I NJFNJRAR y2i AyAdGAlLfte AyidNRRdzO
However, when he subsequently founded Gurukiok educatimal institution which

oversees Neohumanisthool3, KS RS&EAONAROSR A& YA&daArzy la ai?2
bS2KdzYlFyAaid aLANRG FyR (2 | OljdzANS 1y2¢f SR3IAS 7T
Neohumanist themes of personal, intellectual and social liberation are an excellent starting

point for a philosophy of educin.

Humanism is an idea that came to prominence
during the European Renaissance, but whose
lineage extends back to ancient Greece. The Greek
philosopher Protagoras offered a concise definition
of humanism which still standsit is the belief that

Manis the measure of all things

This revolutionary idea has continued to generate
controversy through the centuries. It says that right »
and wrong are not to be determined by an absolute

Protagoras C44Q0

power (in the guise of popes and monarchs)

beyond the reach of human pgrience. Not surprisingly there has been an uneasy tension
between humanism and religion over the centuries, but a statement by Pope Francis is
clearly humanist:

To educate in solidarity therefore means to educate ourselves in humanity: to
build a societyhat is truly human means to ptihe person and his or her
dignity at the centre, always, and never to sell him out to the logic of ﬁofit.

Some historians consider the defining theme of European history to be its struggle to
establish humanism as a salcand political reality. And some go so far as to identify the
constitutions arising out of the American and French revolutions as the crowning
achievement of humanism because finally the power of popes, priests, monarchs and
aristocrats was subordinatel 2 G KS LJ2 g S N@ethacradyff Se dedejd thisJt S Q
overarching view of European history, then it is hard to avoid the conclusion that
somewhere in the 20th century, humanism badly lost its way.
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From the vantage point of the 21st century, humanisas two clear defects. First, if

humans are the measure of all things, then where do plants and animals fit into the
scheme of things? Second, what is the future of humanity, if our only measure of success
is past and present human societies?

The future des not look promising given the present. This is where the great civilising

OGN RAGAZ2Y 2F ! aAAlLY ALANRGdAZ tAGE YI1Sa Ggz2z O2yil
which both the past (the struggle to establish humanism) and the future (the aspitation

achieve human potentiaBcquire a deeper spiritual meaningnd second, it also offers

practical insights into how human potential can be best developed.

KEY IDEAS

1 Neohumanism is thesynthesisof two great civilizinginfluences in the history
of ideas,European humanism and Asian spirituality.

1 A concisedefinition of humanism the belief that humanity is the measure of
all things

f Humanism has two shortcomingst Humanity isi KS Y SI &dz2NS 2 F
then what aboutplants and animals? And whas it that humans are to
become if we only have past and psent human societies to infornus?

1 Neohumanism extendshe embrace ofhumanism to include the plant and
animal worlds.

SOMETHING TO THINBROAIT

12 K R2Sa (4KS 62NR WwWasSoOdzZ I N YSI yK

1 Is globalsation about establishing a democratic, secular and humanist
societyon a globalscale?

2 KIFGd FSIGdzZNBS&a YFE1S I WY2RSNY @hat S&i &
features make itsecular?Consider theadvantages and disadvantages a
humanist, secular education.

f¢KS NILAR LI OS 2F 3At20ltAaldAzy AYL
w3t 20l fQ SRdzOF A2y 221 fA1SK {K2d:
education even desirable®or thoughts on these questions, read Buss‘éy.
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The first theme o& Neohumanist education concerns the internal life of humans which in
O2ftt2ljdzAl €t fFy3dz3S 6S NBTFSNJInisReducaioni KS NBIFf Y 2°
SYRSI @2dzNE ailG2 Odz i Aodngliedrtistan&dphorfor € Gch ahdh 4 ¢ ® | SNB |
generous inner life.
\ \ A loving heart extends its embrace beyond immediate
—,{ family, friends and school, to include the great
0 ¥ diversity of people who leron planet Earth, and
( ' further, to include the fascinating variety of animals
and plants that also live on Earth. Their wading is
our weltbeing. A loving heart expresses wonderment
when introduced to the innumerable stars and
galaxies that fill the urrerse¢ so many possibilities
for interesting relationships with life on distant
planets!

Our experience of love is developmental. Childiiest experience it within the family circle
but later discovetove of country, love of a lifpartnerand so onln thischapter,we
explore variousnanifestations of lovevhich are important in our individual and collective
lives.We begin witha.central theme irthe Neohumanist discourseshe pivotal role
played bysentimentin the life of human beings.

0 Seriiment

Here is a simple definition, but one having many ramifications:

A sentiment is aideacoloured by emotior?

An emotion is affectivegven visceral. Aidea is cognitiveusually abstractand a

sentiment is an association of the two. Thatsisntiments are learneda product of culture

and schooling. The neural circuitry that underlies sentiments includes the neocortex

(cognitive), the limbic system (emotional) and the endocrine glands (physiolotiical).

follows that human sentimental life gevdopmental¢k & G KS y SdzNIF t ySGég2Nj a A
brain are shaped by accumulating life experienhe,instincts of the infant are gradually

modulated by ideas in the neocortex to become sentiments.

According to contemporary neuroscience, ideas residéencbrtex as connected networks
of neurons. And therés abundant evidence that reasoning and decisitaking based on
manipulation of those ideagre strongly correlated with activity in th@e-frontal cortex
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It is commonly assumed that emotion and
DECISIONS < — » |[DEAS reason are at odds; that without emotions a
< person can make better decisiqrikat is,
more rationaldecisionsTherefore,it has

come as a great surprise in recent years to
discover that rather than being antagonistic
faculties,reasoningand emotion are
inextricably linkedn the brain Al decision
making involveseural activity irthe
EMOTIONS emotional parts of the brainevenwhen those
decisions are not apparently emotionally or
morally chargedAn importantgoal of a Neohumanist education isdesist childen

developa healthyworkingrelationship betweeremotion and reason

Relationships andelonging

From an evolutionary point of viewdomo sapieng a social rather tham solitary species

Ly FFLOGzZ a2S 4gSNB a 2.mwstxrvivalﬁgdém@edml‘&loéeé NE KdzYl y
cooperation to find food and ward off predators. Given the importance of gamh@sion

for survival it is not surprising that many emotions arise only in the contexelationships

between people.

Positive examples atleve,trust, affection and compassion which contribute to warm
feelings of belonging Negative examplescludeenvy, disapprovatistrustg feelings
which can arise instinctively on meeting people from a different gréunal these emotions
become attached to ideabeliefs concerning self and othéherebycreatingsentiments

I 6 2dzi 2y S Qvwé@rsuBohef graups? dzLJ

We now consider in more detail thosentimentsconcerned withbelongingto a
community or groupThe warm feelings of belongingX converselythe deprivation of
suchfeelings) exert immense influenom ourindividual and collective lives.

A community is defined by thelationshipdetween its members, the group sentiment.

Thequality of the relationshipbetween peopléas so importantto groupfunction thatit is

now consideredo be a measurable&conomic resource known ascial capitalSocial

OFLAGIEE Aa RSTAYSR a GKS aSYLI GKeée yR a@&vyLl d
FGdAGdzZRSa FyR Elél-l-yflfé gl 2IFA VX O28vaMinligShdivd@Esy y SOG A2y
320AFf ySig2Nla FyR GKS y2N¥a 2F NBONLINE OA @
other words, social capital is erabdded in the ideas and emotior{the sentiments}that

constitute human relationships and in the social, eatienal and cultural institutions which

mould those relationships. The narsecial capitahas an obvious economic bias

(distasteful to some) but it appears to be firmly entrenchedit is used here.
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An important emotion in determining the quality of ham relationships igust.
Consequently, attempts to measure social capital focus on measures of (average) trust

SOCIAICAPITAL

The capacity to trust varies greatly from person to person and indeed from country to country. Cult
environment haslat to do with this. la 2003tudy?® which compared measures of social capital in
various countries around the woddgregat¢ aver age) O6trustworthines

to 65% iMNorway In a ranking of some 42 countries, Australia daeighth positigjust ahead of India,
Switzerland and the USA.

Anotherstudy has showthat income inequalitgduces social capital which in turn leadsgberrates

of mortality In other words, income inequality occurs at the expense otagpiiland declining social
capital(that is, declining trust and civic participatias a deleterious effect on public heHlth.



